
Elly Plowman DeTour Area Schools Eastern UP ISD 

Lesson Plan 
EUP ISD Workshop June 27-29, 2011 

 

“Give Me Liberty or Give Me Death” 

 

Lesson Overview: 

 
In this lesson students will learn biographical information about Patrick Henry, the power 

of persuasive speech, and the historical perspective of Colonial America in 1775. 

 

Objectives: 

 

After completing this lesson students will be able to: 

1. Identify reasons influential colonists gave for going to war with England. 

2. Identify the difference between primary and secondary sources. 

3. Analyze historical image/portraits/cartoons. 

4. Analyze voice and word choice in the famous “Give Me Liberty or Give Me Death” 

speech of Patrick Henry as he supported the American Revolution. 

 

 

 

 

Standards: 

 
5 – U3.1.6 Identify the role that key individuals played in leading the colonists to revolution, 

including George Washington, Thomas Jefferson, Benjamin Franklin, Patrick Henry, Samuel 
Adams, John Adams, and Thomas Paine. 

 

5 – U3.1.2 Describe the causes and effects of events such as the Stamp Act, Boston Tea Party, the 
Intolerable Acts, and the Boston Massacre. 

 

 

Time Required: 

Two 50 minute class periods 

 

Recommended Grade Level: 

Fifth 

 

Topics: 

Persuasive Speaking, History, Informational Text, Political Cartoons 
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Era: 

Colonial Revolution 

 

 

Procedure: 

 
Activities:  

Students will review the difference between primary and secondary 

sources.  Teachers should explain to students that primary sources are 

original and from the time period, while secondary sources are not.  It 

should be noted that primary sources include: photographs, letters, 

political cartoons, diaries, journals, newspapers, and autobiographies.  

Primary source documents provide unique opportunities for historical 

exploration.  Primary source documents are a type of eyewitness account 

and tend to be richer and more descriptive than most textbooks.  The 

teacher should show students modern examples of primary sources including 

newspapers, magazines, photographs, driver’s licenses, yearbooks, and letters.  

Students should be encouraged to bring in and share a primary source of their 

own during the next class meeting. 

 

When students have an understanding of primary resources they should 

analyze the political cartoon of “The Repeal” shown below in the resource 

table and they should note that it is from the colonial time period and that it 

clearly shows the bias of the artist.  Students should do this after having 

studied the premise of the colonial revolution and they will need to know the 

basics of the “Stamp Act”.   Questions they should answer in writing include: 

What type of document is this?  When was the document created?  What 

does the document say about Colonial America and the relationship of Colonial 

America with Great Britain?  What bias does the creator of this document 

show? What is your evidence? 

 

 

 

Secondary sources include text books, articles written to analyze 

historical events, artwork created after the fact and not by an eye 

witness, and most biographies. Secondary resources are created by 

individuals who did not witness an event or were removed by time from 

the event. Teachers should provide examples of secondary sources for 
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students.  Examples might include artwork, textbooks, historical fiction, 

and articles.   

 

 

 

 

Students should analyze the secondary source document from “Currier and 

Ives” which is a drawing of Patrick Henry and the patriots titled “Give Me 

Liberty or Give Me Death.”   It is shown below in the resource table.  

Students should note that this is a secondary source as it is not from the 

actual time period that Patrick Henry lived.  Students should answer in 

writing the following questions: What type of document is this?  What does 

it show?   Is it primary or secondary?  When was the document created?  

What does the document say about Colonial America?  What bias does the 

creator of this document show?  What is your evidence?   

 

 

After looking at both primary and secondary source documents, students 

(in small groups) will analyze Patrick Henry’s “Give Me Liberty or Give Me 

Death” speech and note or list persuasive language- words/phrases.  

Small groups will report on the words and phrases that they find and 

explain why they feel the language is persuasive and why there is a sense 

urgency and fervor in the voice of Henry’s speech.  A group leader should 

keep notes for teacher to review as an evaluation piece. 

 

Teacher will read the picture book “Where Was Patrick Henry on the 

29th of May?”  by Jean Fritz to the students. 

 

In order for students to better understand the historical perspective of 

Colonial America they will also describe in a journal how they would feel if 

they were “loyalists” hearing Patrick Henry’s speech.  They should 

describe Henry as a traitor bringing about war and destroying Colonial 

America’s relationship with England. 

 

 

 

Extension Activities: 

 

Students may read or listen to Paul Harvey’s “Chains” a short story taken from 

the book Paul Harvey's the Rest of the Story and discuss whether or not they 

believe the circumstances outlined in the story could have impacted Patrick 

Henry’s famous speech.  It should be noted that to come to a conclusion is 
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speculation only.  This speculation and discussion may spark student interest in 

a historical fiction novel and students may wish to independently read Ann 

Rinaldi’s Give Me Liberty or Give Me Death: A Novel of Patrick Henry’s Family.  

Ann Rinaldi is a historical researcher and well known author of historical fiction 

that appeals to upper elementary and middle school students. 

 

Students may complete a virtual tour of both homes that Patrick Henry lived in 

during the American Revolution. The Red Hill National Museum and Scotchtown 

Museum have internet sites which provide biographical information, copies of 

Henry’s writings, speeches, and pictures of Patrick Henry’s homes.  Scotchtown 

was Patrick Henry’s first home where he lived with his first wife Sarah 

Shelton.  A picture tour of this home provides students with a greater 

understanding of Patrick Henry’s life.  Pictures also show the basement and 

cellar mentioned in Paul Harvey’s “Chain’s” story.   Patrick Henry’s commitment 

to caring for his first wife who suffered from mental illness is noted at the 

Scotchtown museum site.    

 

Red Hill is where Patrick Henry retired and it is Henry’s final resting place.  

Both of these homes are now museums housing many original artifacts and 

biographical information.  The museums welcome student groups for field trips.   

 

These extension activities noted above will help students understand and 

remember the significance Patrick Henry played in the chain of events leading 

to the American Revolution and they will help students to understand, 

appreciate, and remember Patrick Henry. 

 
 

 

Evaluation Pieces: 

 

Students will have completed image analysis questions which show clear understanding of 

primary and secondary sources.   Answers should note understanding of the difference 

between “primary” and “secondary” sources.  Students should know that primary sources 

are from the time period and show “eye witness” accounts or a glimpse into real time 

history while secondary sources are created after the time of the event.   Students 

should have evidence proving documents are primary or secondary.   

 

Groups of students will have collaboratively created lists of persuasive words and phrases 

that contributed to the voice of Patrick Henry’s speech with explanation as to the power 

of the words and phrases listed.  Groups should have shared these under teacher 

observation.  Persuasive words and phrases listed by students should show strong emotion 

and a sense the sense of urgency in the voice of Patrick Henry.  Students should have 
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clearly explained why the words and phrases they chose to list showed urgency or strong 

emotion. 

 

Students will have written a well developed paragraph describing how a loyalist would have 

regarded Patrick Henry’s “Give Me Liberty or Give Me Death Speech.”  It should be clear 

from the student’s paragraph that a loyalist would not have shared Patrick Henry’s views 

or appreciated his arguments.  Student writings should note an understanding that 

loyalists would have found Patrick Henry to be offensive and a threat to the relationship 

with England.  Writings may show a sense of worry that war with England would not bring 

about positive change.  By being able to understand and explain the opposing perspective 

students should reach a higher critical understanding. 

 

 

Resources: 

 
Image/Text/Novel/ 

Internet Sites 

Description Citation URL / Author 

 

 

 

  

Currier and Ives 

depiction of “Give Me 

Liberty or Give Me 

Death” 

Library of Congress 

Prints and 

Photographs 

Division 

Washington, D.C. 

20540 USA 

 

http://www.loc.gov/pi

ctures/item/200170

0209/ 

 

“The Repeal” 

Political Cartoon of 

the “Death of the 

Stamp Act” 

 

Library of Congress 

Prints and 

Photographs Division 

Washington, D.C. 

20540 

http://www.loc.gov/pi

ctures/item/935045

48/ 

Museum Tour Scotchtown Museum, 

Virginia 

http://www.apva.org/scotchto

wn 

 

 

Museum Tour Redhill National Museum, 

Virginia 

http://www.redhill.org 
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Novel 

Give Me Liberty or 

Give Me Death: A 

Novel of Patrick 

Henry’s Family   

 

Ann Rinaldi 

Collection Paul Harvey's the 

Rest of the Story 

Paul Harvey, Jr. 

Picture Book “Where Was Patrick 

Henry on the 29th of 

May?” 

Jean Fritz 

 

 
 

 



Elly Plowman DeTour Area Schools Eastern UP ISD 

 
 

 

Look at the images above and complete the image analysis questions for each document. 

 

• When was this document created?  

• Is the document primary or secondary? 

• What was happening during this time period? 

• What message is the creator trying to get across? 

• Who was audience? 

• What biases do you see? 

 

   

 


